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Suggestions for Teachers of PHSE
These resources are structured around the core themes as set out by the
PHSE Association’s PSHE Education Programme of Study. Whilst they touch
upon each of the three themes, they focus particularly on Relationships
and Health and Wellbeing, and have been created to target the ‘suggested
learning opportunities’ for Key Stage 3 – 4.
Please note: these resources are not an exercise in students’ recall of the
play; instead, they have been designed around using the play’s characters
and themes as a springboard for discussion.
Before undertaking any of the activities set out in these resources, ensure
that pupils are clear on the ground rules for participating within such
discussions, for example: respecting other people’s opinions; keeping
personal stories private, etc.

ACTIVITY SET 1:
WHAT IS A HEALTHY RELATIONSHIP?
CURRICULUM LINKS
KS3
R1.	the qualities and behaviours they should expect and exhibit in a wide variety
of positive relationships (including teams, class, friendships etc.)
R4. to explore the range of positive qualities people bring to relationships
R5. 	that relationships can cause strong feelings and emotions (including
sexual attraction)
R6. 	the features of positive and stable relationships (including trust, mutual respect,
honesty, equality) and those of unhealthy relationships (including imbalance of
power, coercion, control, exploitation, abuse of any kind)
R8. 	different types of relationships, including those within families, friendships,
romantic or intimate relationships and the factors that can affect these
(including age, gender, power and interests)
KS4
R2. 	the characteristics and benefits of positive, strong, supportive, equal relationships
R5.	to recognise when a relationship is unhealthy or abusive (including the
unacceptability of both emotional and physical abuse or violence including
‘honour’ based violence, forced marriage and rape) and strategies to manage
this or access support for self or others at risk.
R7. 	to develop an awareness of exploitation, bullying, harassment and control
in relationships
KEY WORDS
stable, trust, mutual respect, honesty, equality, imbalance of power, coercion,
control, exploitation, abuse
RESOURCES
A3 paper; you may wish to print out quotations from the play (below);
Suggested activities to undertake before the play:
Explain to students that, within Emilia, they will see many different types of
relationships: healthy and unhealthy.
In pairs, have students list different types of relationships (e.g. friendships, family,
romantic, teams, etc.).
Write each type of relationship onto a separate piece of paper, dotting these
around the room. Around these, have students annotate what factors affect
these relationships (for example, age, gender, power and interests)
In light of this, have students consider: what are the features of a healthy relationship?
How do people behave towards each other? Think-pair-share to create a thought
shower. Then ask students to create their own or a class definition from this.
As they watch the play, ask students to identify:
•

The relationship that they feel is the most ‘healthy’/ positive (they can use the
activity above to support with this).

•

The relationship they feel is the least ‘healthy’, or most negative.

You could split the class in half, with one half focussing on romantic relationships
and the other on friendships. Immediately on exiting the play they could pair up
with a student who focussed on the different half, to feed back their thoughts.

After the play:
Ask students in pairs to list some of the relationships that stood out to them from
the play (including their most and least healthy). Below, you will find several examples
that would be useful to capture for the activities that follow, and it may jog students’
memories to provide the following categories:
Romantic
• Henry Carey & Emilia
• Alphonso Lanier (Emilia’s husband) & Emilia (students might also class this
as a friendship)
• Will Shakespeare & Emilia
• Lady Katherine & Thomas Howard
• The washer women and their husbands
Friendship
• The three ladies from court (Katherine, Cordelia and Helena) & Emilia
• Lady Katherine & Emilia might warrant particular focus
• Lady Margaret Clifford & Emilia
• The washer women & Emilia
Mother-daughter relationships
• Emilia and her mother
• Countess (Susan Bertie) & Emilia
• Lady Margaret Clifford and her daughter, Lady Anne
For each relationship, ask students to identify what they noticed about:
•

What factors affected their relationship (e.g. gender, age, level of education,
wealth, power, sexuality, etc.)

•

The behaviour of the parties towards each other: what did they say / do to
each other

•

What positive and/or negative qualities the relationships brought out in each party

•

What feelings and emotions each party might have been experiencing?

•

What features from the following list they could attribute to each relationship:
trust, mutual respect, honesty, equality, imbalance of power, coercion,
control, exploitation, abuse of any kind

After students have had the chance to share their thoughts with others, ask them to
rank these relationships in order of how close they come to the class definition of a
positive, stable and healthy relationship that they made before seeing the play: the
most healthy they should rank as number 1.
Now look at the relationship(s) they ranked as furthest away to explore what some
of the causes of this low rank might be. There will be differences of opinion here, but
use this as an opportunity to discuss further: is dishonesty worse than exploitation,
for example? Does gender have a bigger influence than wealth?
You could end the lesson by drawing out the way that the women come together
towards the end of the play to publish Emilia’s poems (washer women, Lady
Katherine, Anne, Margaret, Emilia).

You can provide the following detail to support the discussions linked to the above
activities. Equally, you may wish to use the below to focus on a particular relationship
that seems to resonate most with your pupils:
Does Emilia’s mother do the right thing for Emilia in sending her to live with the
Countess? Emilia’s mother states, ‘We have nothing... You don’t know yet what a
gift this is... Like a seed...left.
Lady Helena, Katherine, Cordelia
• 	They are happy for Emilia to continue her writing as they believe that they
‘need to level the playing field’ – what does this mean?
• 	How do they respond later in the play when Emilia asks for help to publish
her work? [Hint: they reject her]
• 	How does the relationship between Lady Katherine and Emilia change over
the course of the play? [Hint: Lady Katherine tells Emilia, ‘I’m sorry I ever
tried to stop you’.] What is the cause of this change?
Henry Carey
•

 onsider the following statement from Henry Carey: ‘Perhaps what you seek is
C
security enough whilst you continue to write and pursue your creative desires
whilst also enjoying the careful passions of a man who has been in this game a
long time, and who enjoys many privileges as a result. Those privileges could be
shared... I could open some doors for you.’
n

•

Have students investigate the term ‘coercion’. Could this be classed as a form
of coercion?


Emilia responds with: ‘he does not dismiss my own passions?. He is the first
to speak about me. As in ‘me’. Not just the for curiosity. And if I were to refuse
him... [perhaps] he will then close other doors for me.’
n

How much freedom does Emilia have in choosing this relationship?

•

 hat do you make of Henry’s reaction to Emilia’s news that she is pregnant?
W
[Hint: ‘You won’t be left wanting.’]

•

 hat do you think about how Hanry arranges the marriage between Emilia
W
and Lanier? Is this a good thing for Henry to do, given the context?

•

 eflect on whether you felt Henry was guilty of ‘coercion’ in relation to Emilia;
R
could this be applied to Henry’s treatment of Lanier?

The Washer Women
•

 hen they help Emilia out of the river on their first meeting, what qualities do
W
they show towards her? Consider:
n
n
n

‘Come with us and we’ll sort you out’.
‘This is all we have I’m afraid’.
‘Whatever you were running from wasn’t your fault.’

Lady Margaret Clifford
The first time that we meet Margaret, what is she doing? Margaret states: ‘Beware
the ones who appear as allies, but play to the same tune as the enemy.’ [She stops
Mary from taking advantage of Emilia, and wants Emilia to tutor her daughter. She is
happy to let Emilia take the time to consider her decision.]
Consider the discussion that is shared between Emilia and Margaret regarding
George and Margaret’s marriage. [Draw out the honesty that they share.]
Margaret’s comment that Emilia should ‘Will you start writing – for yourself’

After this, Emilia states: ‘It is a wondrous thing, when someone instils their
confidence in you, offers you their hand, believes that you can do it and you alone.
Sees you and not as a risk or a trifle, sees you not as someone to be patronised or
dismissed but sees you as an equal, who wants what you want.’ What qualities does
this suggest their relationship contains?
Alphonso Lanier
•

 ook at the following quotations to help you identify what the key features of
L
their relationship are:
n

n

n

•

Lanier’s admission to Emilia that he is ‘exceedingly low on all skills.’
Emilia sharing her decision that she is ‘going to teach women from over
the bridge’.


Emilia’s comments that, ‘You and I have had to live lives that neither of us
wanted’ and, ‘In many ways we are very alike.’


How does their relationship change over the course of the play?

Will Shakespeare
•
•
•
•

Is Emilia’s anger towards Will fair? Where does it come from?
How helpful is Will’s suggestion to Emilia: ‘I’ll be your float...Let me help your
words find a stage... Let me pour you into my work, and immortalise your soul’
How well does Will understand Emilia? Consider the above offer, and how he
reacts to Emilia’s grief at the death of her daughter, Odilya.
 fter Will publishes his sonnets, Emilia asks: ‘How could he do this? They were
A
for us, not for the world to see.’ The washer women tell her that, ‘Literally
everyone is talking about it.’ Is there an equivalent in today’s world
of this type of betrayal?

Lady Katherine and Thomas Howard
•

 heir first exchange – how does he approach her? [Hint: focused on her
T
appearance; contains sexual innuendo]

•

 hat does Katherine admit to Emilia about this relationship later in the play?
W
[That Thomas has been beating her because of Emilia’s poems, but also from
the very start of their relationship.]

•

 hy does Katherine say that she stays with Thomas? [Hint: she asks Emilia
W
what choice she has.]

DOMESTIC ABUSE ACTIVITY
KS3
R6.	the features of positive and stable relationships (including trust, mutual respect,
honesty, equality) and those of unhealthy relationships (including imbalance of
power, coercion, control, exploitation, abuse of any kind)
R29. t he support services available should they feel, or believe others feel, they are
being abused or in an unhealthy relationship and how to access them
KS4
R8. 	about the concept of consent in relevant, age-appropriate contexts building
on Key Stage 3
R9. about the impact of domestic abuse (including sources of help and support)

The relationships between Lady Katherine and Thomas Howard, and the washer
woman Hester and her husband, could be used to explore Domestic Abuse:
•

 he idea that domestic abuse can happen in any relationship (in this play, you
T
might explore the idea that Katherine and Hester come from very different
backgrounds, for example).

	The different forms of abuse: Katherine is suffering from physical abuse, and
Hester’s first poem also suggests this. Hester’s second poem could also be used
to explore issues of consent (and therefore, sexual and emotional abuse).
–	Hester’s first poem: ‘I don’t care how much you hit me/ My husband does it so
much I’m blue’
–	Hester’s second poem: ‘There is volume in my silence/ If you stop to listen/
Look into my eyes and you will/ Hear quite clearly what I’m trying to say/ Be
careful, I am saying/ Be careful/ What you have taken is not yours/ And one
day, loudly, I shall take it back.
The importance of sharing what is happening with someone that you trust, and that
this takes enormous strength.
•

 ow both women come to realise, in different ways, that what is happening to
H
them is not their fault.

•

 icking up on Katherine’s assertion that she has no choice but to stay in the
P
relationship: it is her decision if/when to leave the relationship, but explore with
students the different options that people in abusive relationships have if/when
they do decide to leave. Visit nhs.uk/live-well/healthy-body/getting-help-fordomestic-violence/

•

 lthough not highlighted in this play, emphasise that domestic abuse can
A
happen to men as well as women.

ACTIVITY SET 2: EXPLORING GENDER STEREOTYPES
Curriculum links
KS3
R24. 	about the difference between assigned / biological sex, gender identity and
sexual orientation
R25. 	to recognise that there is diversity in sexual attraction and developing sexuality
R26. 	the terms associated with sex, gender identity and sexual orientation and to
understand accepted terminology
R27. 	about the unacceptability of sexist, homophobic, biphobic, transphobic, racist
and disablist language and behaviour, the need to challenge it and how to do so
L3. 		the similarities, differences and diversity among people of different race,
culture, ability, disability, sex, gender identity, age and sexual orientation and
the impact of stereotyping, prejudice, bigotry, bullying, and discrimination on
individuals and communities
L7. 		to recognise that they have the same rights to opportunities in learning and
work as all other people; to recognise and challenge stereotypes; and/or
family or cultural expectations that may limit their aspirations
KS4
R14. 	to understand the role of sex in the media and its impact on sexuality (including
pornography and related sexual ethics such as consent, negotiation, boundaries,
respect, gender norms, sexual ‘norms’, trust, communication, pleasure,
orgasms, rights, empowerment, sexism and feminism)

R17. 	to understand the pernicious influence of gender double standards and
victim-blaming
R29. 	the role peers can play in supporting one another (including helping
vulnerable friends to access reliable, accurate and appropriate support)
KEY WORDS
stereotyping, emancipation, gender, gender expression, gender identity,
RESOURCES
A3 paper, character labels x 4, print outs of quotations from below
Before the play
Have students discuss: What is a stereotype? Can they create a definition? They may
want to use dictionaries or the internet to help with this. Once they are clear on this
term, link it to their lived experience by exploring with the class what stereotypes
society holds of teenagers today. Why are these problematic? How does it feel to be
labelled in this way?
Now ask them what ‘gender stereotypes’ might be. Provide two ‘gingerbread person’
outlines to groups, and explain that they should make one male and the other female.
They should label their outlines with the following stereotypes of males / females in
our society:
•

Inside the head: stereotypical thoughts/aspirations

•

Inside the chest: stereotypical feelings

•

Outside the body: stereotypical appearance

•

Discuss the stereotypes and associated problems with these.

Use the genderbread person at genderbread.org/resource/genderbreadperson-v4-0 to introduce students to the terms associated with biological sex,
gender identity, gender expression and sexual orientation. Discuss the differences
between these, and how conflating these can lead to stereotyping.
As they watch the play, have students consider the following questions: which character
holds the most stereotypical views? What stereotypes do we hold, as an audience?
After the play:
Take feedback on who holds most stereotypical views. Print four character labels and
stick them in the four corners of your classroom (you might also want to print cast
photos to accompany them): Thomas Howard; Will Shakespeare; Lady Katherine;
Henry Carey. Have an ‘other’ option in the centre of the room. Ask students to move
to the character that they feel held the most stereotypical views. Probe students as
to why they have placed themselves in each area. Ideas below:
Thomas Howard
His wooing of Katherine is focused upon her appearance. His reaction to Emilia’s
pamphlets 1.42.30: ‘Emilia Lanier is a danger to us all.’ Why is he so angered by the
pamphlets? Suggested prompts: ‘They speak of Adam being at fault and not Eve.’
‘This preposterous notion’ of women being equal to men. ‘Dangerous rubbish’
‘You would not want to be burned as a witch, Emilia’.
Lady Katherine
She has internalised her husband’s views, demonstrated when she echoes his
speech. Her attitude shifts towards the end – why? She also expresses very
stereotypical views when discussing immigration (again, she echoes another man
here, her father), which your students may well pick up on. Do you think her shift
in attitudes towards gender would impact on her attitudes towards immigrants?

Will Shakespeare
He states, ‘I will not be held responsible for the rules of our time’ (1.22.30) - How
far do you agree that he cannot be held responsible? What if everyone took this
view? Towards the end of the play, he admits that Emilia ‘spoke for many who
could not speak’ – has he reformed?
Henry Carey
Consider how Carey shifts his attitude towards Emilia’s writing: initally he
encourages it, but later advises her not to ‘[distract]’ Will, and dismisses her talent
as a hobby. This suggests there is equity between Will and Emilia here; is this due
to gender stereotyping?
Now, add a sixth option (in addition to the ‘Other’) – us. Turn the focus on us as
an audience, and our stereotypical views. As an example, look at the character of
Alphonso Lanier. How much of the following can we complete:
•
•
•
•
•

Biological sex
Gender identity
Gender expression
Sexually attracted to...
Romantically attracted to...

You may want to provide the following prompts:
Alphonso to Henry: ’She is not to my taste’; Henry to Emilia: ‘he won’t want of
you’ and ‘Look at him... He cares more for himself than for any woman’; his use of
the mirror as a prop; Emilia to Henry: ‘it’s not women I’ll be competing with’; his
reluctance to spend the wedding night with Emilia; his long periods away from Emilia;
Emilia to Alphonso: ‘I understand women aren’t generally on your radar’; Emilia to
Alphonso: ‘You of all people must long for things to change’; Emilia to Alphonso:
‘You and I have had to live lives neither of us wanted’; his time spent in battle.
Much of Lanier’s stage time induces comic reaction from the audience. Have
students use the genderbread categories to unpick where this humour arises from.
You may want to probe:
•
•
•
•

How does the historical context affect his gender expression?
Is his sexuality ever made explicit? By Alphonso himself? Why is this
problematic when discussing stereotypes?
What assumptions might we, as an audience, and the other characters make
about his sexuality based on his gender expression?
How does having him played by a woman affect our reaction to him?

After this discussion, ask the following question: Is it fair that we laugh at Lanier for
most of the play? What can help to combat this in our society? Why is it important
that we understand these genderbread categories?
Have pupils choose one character from the four corners activity above and write
their name in the centre of a large sheet of paper (in groups of 4 – 5). Around this
they should annotate responses to the following questions:
• 	What fixed or oversimplified idea of a particular type of person or thing might
the speaker hold? Support: they could think about this in relation to men /
women / a person’s age / a person’s wealth
• 	Why might they hold this? Support: prompt by linking to religion, historical
ideas at the time of Emilia
• 	Why is this problematic? Support: ask students to reflect on how this would
affect this person’s behaviour, and how this would make the other person feel
• 	Stretch: Why might the playwright have decided in 2018 to write a play that
includes characters that hold these views?

In one colour, add to your gingerbread woman what Emilia learns about how to be a
lady in her society. You could use the following quotations from the play to support:
• 	‘I know now that as I grow I must also shrink. I must not take up too much
space. If I am to marry well I need to practice these tricks to hush my whole
being so that I am only seen when needed.’
• 	‘Safely. Carefully. Quietly. Calmly. The building blocks of our sex. We must
abide. We must toe the rope. We mustn’t show our teeth. So unbecoming of a
lady isn’t it?’
• 	Eve burning at the stake, and Emilia’s response: ‘This is what happens when
we speak.’
•

How relevant are these stereotypes in today’s society? Do any still apply?

• 	In Emilia’s time, being labelled a ‘witch’ had serious connotations, as we see in
the play with Eve. Can you draw any parallels in today’s society, of terms that
people can use to label a woman, that can (albeit not literally) destroy her life?
In a different colour, add to your gingerbread woman what Emilia believes she should be
able to think, say and do. You could use the following quotations from the play to support:
• 	‘Is it possible that perhaps a woman could choose never to match and instead
live her life in pursuit of something greater?’
• 	‘don’t you want more words? Don’t you want gentle touch and kind glances
and conversation? Don’t you want a man who will see you for how brilliant
your mind is and ask you how you wish to live your life instead of telling you
how your life will be lived?’
• ‘We have as great a strength as you [men]’
• 	‘let husbands know, their wives have sense like them. They see and smell and
have their palates, both for sweet and sour, as husbands have... And have not
we affections. Desires for sport, and frailty, as men have? Then let them use
us well; else let them know, the ills we do, their ills instruct us so.’
• 	Lady Anne: ‘Do women who get power have to be cruel as well?’ Emilia: ‘No
they don’t’
• 	Lady Margaret Clifford’s reassurance to Emilia: ‘I would say that a woman who has
learnt to think for herself would be the perfect kind of teacher for my daughter.’
The play concludes with a speech by Emilia to the audience. Share the following two
extracts, before asking the questions that follow. The quotations could be printed on
A3 paper and discussed in groups, with answers being annotated onto the sheets,
before feeding back to the whole class.
• 	‘But you say we hate men as if we silence them, as if we beat and abuse them,
rape them, as if we shame them for their desires, as if we restrict them from
any kind of independence and agency. As if we hang them and drown them
and stone them and burn them.’
• 	‘Inside of you. You don’t need to be a woman to know what is coming. Because
why have our stories been ignored? For so long? Ask yourself why... Listen to
us. Listen to every woman who came before you. Listen to every woman with
you now. And listen when I say to you to take the fire as your own. That anger
that you feel it is yours and you can use it. We want you to. We need you to.’–
–

How relevant is this to today’s society and world

–	How is Emilia suggesting men should react to women’s emancipation (the effort
to secure equal rights for women and to remove gender discrimination from laws,
institutions and behavioural patterns)? Can you link this to the #MeToo movement?

ACTIVITY SET 3: KNOWING YOUR WORTH
Curriculum links
KS3
H1. 	to recognise their personal strengths and how this affects their self-confidence
and self-esteem
H2. 	to recognise that the way in which personal qualities, attitudes, skills and
achievements are evaluated by others, affects confidence and self-esteem
H3. to accept helpful feedback or reject unhelpful criticism
H4. 	to understand that self-esteem can change with personal circumstances, such
as those associated with family and friendships, achievements and employment
KS4
H1. 	to evaluate the extent to which their self-confidence and self-esteem are
affected by the judgments of others and ways of managing this
H2. 	to make effective use of constructive feedback and differentiating between
helpful feedback and unhelpful criticism
KEY WORDS
self-esteem, ideal self, self-image, goals, ambition, helpful feedback,
unhelpful criticism
RESOURCES
whiteboard, paper/exercise books, print out / ability to display quotation
Before the play
Introduce students to Rogers’ concept of incongruence vs. congruence: a Venn
diagram that explains that self-esteem comes from how aligned our ideal self is with
our self-image (or perceived self).
Ask students where they might get their ideas about:
i) T
 heir ideal self (the person who we would like to be, it consists of our goals and
ambitions, and is forever changing as we grow).
ii) T
 heir self-image or perceived self (how we see ourselves; this is influenced
by your interaction with other people, this is created through the messages
received and internalised about yourself from ‘significant others’; these include
parents, family, teachers, friends, youth workers, the media, etc.).
During the play
Ask students to identify what Emilia’s goals and ambitions are, as
she grows.
After the play
Take feedback on what Emilia’s goals and ambitions are. Make a list on one side of the
board. How do these goals and ambitions differ from the other ladies at court (e.g.
Lady Katherine)? List their goals and ambitions on the other side of the board, and
then compare the two lists. Next, have students individually make a list of their goals
and ambitions.
What messages is Emilia receiving from these ‘significant others’ about how they
see her?
•
•
•
•

The Countess (Susie Bertie)
Henry Carey
Will Shakespeare
Lady Margaret Clifford

Have students rank the impact these people have on Emilia’s self-esteem, with
1 being most positive and 4 being most damaging.
• 	As a follow up, discuss why Emilia feels so betrayed by both Will and Henry.
[Highlight that both men initially give her messages that support her goals
and ambitions, but later reveal that their expectations of her align more with
the goals and ambitions of the other ladies of the court.]
Students should place Lady Margaret Clifford as number 1. Emilia reflects on their
relationship, ‘It is a wondrous thing when someone instills their confidence in you.
Offers their hand. Believes you can do it and you alone. Sees you not as a risk or a
trifle, sees you not to be patronised or dismissed. But sees you as an equal who wants
what you want. ‘ Emilia terms this, ‘this gift of faith’.
Emilia doesn’t always feel this; for much of the play, others do not appreciate her
uniqueness and value, and it falls to Emilia to do this herself. Use this as a springboard
for students to identify their own personal strengths. Divide a page into four and
have them use each quarter to identify their: personal qualities, attitudes, skills and
achievements. How does this compare to their list of goals and ambitions that they
created earlier?
Have students look at the exchange between Emilia and Lady Mary Sidney:
EMILIA: But I’ve never considered it a possibility that my words would ever be good
enough to be committed to print.
MARY SIDNEY: That is because you were not brought up as they were with words
of encouragement and the blithe acceptance that you would be destined for great
things. Do not underestimate what power that has.
With reference to Rogers, what does this suggest about the impact of our upbringing,
and the people we surround ourselves with, on our self-esteem? How does this link to
Lady Margaret’s choice of Emilia as a tutor for her daughter, Anne?
Now look at the difference between helpful feedback and unhelpful criticism. Display
Lady Mary Clifford’s quotation: ‘Beware the ones who appear as allies, but play to the
same tune as the enemy’. Pose the question: how can we tell the difference between
helpful feedback and unhelpful criticism? Have students create a list of questions
they could ask themselves to determine the difference. They could then apply this
to Emilia, before applying it to their own personal life. For example:
• 	Does the person have the knowledge and/or experience to give feedback
on this?
•

Do you respect the person giving the feedback?

•

Does their feedback help you grow (i.e. towards your goals and ambitions)?

• 	Does the person have no vested interest in your growth (are they providing
the feedback for nothing in return)?
•

[As an example, for Henry Carey you could answer Yes, Yes, No, No]

As an extension to number 3, you may wish to explore how Emilia feels when she sees
the scene from Othello (including the character Emilia) that she feels Will has stolen
from her - have you ever felt this? That someone has taken credit for your work?
How does it feel?

